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A NOTE TO THE INSTRUCTOR 

The design of this Instructional package Is organized to neet the 
needs of teachers, therapists, administrators • and all others who work 
with the developmental 1y disabled. SkllU of those taking the course 
will vary between no prior knowledge of student assessment to a level 
greater than what Is being offered In this package. 

Participants should have some prior knowledge about the develop- 
mentally disabled but It Is not necessary. This recommendation Is 
offered In order for the written exercises to have more meaning to the 
participant. 

This Manual contains additional examples of workbook exercises to 
help the Instructor, or, idien the package Is used for self-study • to 
help the participants In detevmlning the quality of rasponses. It also 
contains answers to each unit assessment and the criterion assessment 
examination. 

Suggestions for Teaching the Course 

Follow the steps and you will be able to provide a variety of Instruc- 
tional techniques which can effectively meet the needs of your p:.rt1c1pants. 

1. Examine the entire Instructional package. Before beginning 
Instruction, It Is recomnended that you first take the course 
and pass the criterion assessment examination with a mlnlimmi 
score of 85X. 

2. Check to see If you have adequate Workbooks and Participant 
Manuals for all participants. 

a. You will need one Workbook for every participant. 

b. If participants take the course at the sune time, you will 
need one Participant Manual for each person. If participants 
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Mill be Morking on a staggered schedule, you will need one 
Participant Manual for every study center. 

c. You Mill need tMo Criterion Assessment Examinations for 
each participant. 

d. You will need one Instructor's Manual for each Instructor. 

3. Before aiufone beg1n%>.the Instructional package. It Is Impor- 
tant to review the organization of the Participant Manual and 
Workbook with the participants. During this orientation, review 
the Introductory pages of the Participant Manual and Nbrkbook 
and pages 1.1, 2.1, 3.1, 4.1, 5.1, and 6.1 so everyone Is 
aware of the goals and objectives. 

4. As you handout the Workbooks, remind the participants to write 
their full names on the front page. This will save a lot of 
aggravation later when you are checking exercises. 

5. Now, give one Criterion Assessment Examination to each partici- 
pant as a pretest. It Is suggested to have the completed 
examination In your hands for grading a few dfliys prior to the 
beginning of Unit I. 

6. Individualized programming can be accomplished by using the 
pretest as a baseline. The following alternatives are open 
to you: 

a. All participants scoring BS% or above are exempt from further 
study. 

b. Any participants scoring over but less than 
Indicates only one or two weak skills. These Individuals 
should read the er.tire Participant Manual but need only 
do the workbook exercises In units directed at weak 
skill areas. 
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7. It Is suggested, where possible, to have all the participants 
complete Unit I before completing the course at their own pace. 
Questions regarding procedures and quality of work can be 
cleared up at this time and, therefore, prevent problems from 
developing. 

8. Check Unit I Assessment In detail, keeping quality of perfonn- 
ance high at this time will enhance participant responses In the 
later units. 

9. Have participants complete Units II through VI at their own 
pace. You should check each Unit Assessment. However, you 
may choose to let some participants proceed without monitoring 
If they show aptitude for learning the Infonnatlon. 

10. Always be available for questions as they arise. 

n. Vlhen a participant completes all six units, check the unit 

assessments and go over any weak points with the participant. 

Then: 

a. You may have the participant rework a specific unit. 

b. You only my need to discuss a weakness with the participant. 

c. You may provide the participant with the Criterion Assess- 
ment Examination as a posttest. 

12. If the participant can achieve a score of 85X or better on the 
Criterion Assessment Examination, record the score and you are 
through. If a participant cannot achieve 85X, you may require 
any of the following: 

a. Discuss the weak areas with participant. 

b. Participant reworks the entire package. 

c. Participant reads other appropriate materials to gain 
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aiH)ther vlMipoInt of the subject matter (see bIbllograpKy fn Partlclapnt 
Nanual for suggestions.) 

It Is comnon for participants In, any programmed Instruction to move 
at a pace too fast for optimum learning. Plan to pace the Instruction 
over a period of not less than five days. 
A Final Note 

Questions may arise regarding the a»ithor's Interpretations. If this 
happens, please write or call them. Their responsibility for successful 
Instruction does not end with the distribution of this manual. 
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UNIT I 

Problem I 

1. Circle the appropriate word. 



Gruel 


1 False 


a. 




False 


b. 


(True3 


False 


c. 




False 


d. 


True 


felse) 


e. 



2. Circle the letter which best suits the statement. 
F"Forma1; I»Infonna1i B"App11es to both 
(P I B a. 
F (T? B b. 
F I (b) c. 
F 0 B d. 
F I 0 e. 



Problem II 

1. List three purposes for having student assessment. 

a. Acceotable Responses 

Activity of gaining knowledge about an Individuals past and 
present (If future Is added, response Is Incorrect). 
It gives a medical, social, physical (etc.) history of the 
student (If only one Item Is listed, answer Is Inadequate). 
A developmental history of the student. 
Student Background. 

b. Acceptable Responses 

A starting point for formulating Instructional plans. 
A starting point from which to plan. 
Infonnatlon for setting up class plans (or Instruction). 
A place to begin planning for future Instruction. 
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c. Acc6PUbl6 Rftsponses 

A means for measuring student growth. 
To measure personal growth. 
Provides record of gronrth and development. 
A tool for continuous evaluation. 

2. State the three rules that must be met for student assessment 
Information to be considered as formal assessment Information. 

a. Acceptable Responses 

Directions provided are fallowed closely by tester. 
All testing rules must be followed closely. 

Unacceptable Responses 

Use a standardized test. 

Nust be given by a qualified or authorized tester. 

b. Acceptable Responses 

Standardlzec: )n a large population. 
Standardized for validity and reliability. 

c« Acceptable Responses 

Scores reported according to directions In the te::t manual. 
Scores must be exactly how It states In the manual. 
Information reported according to test guidelines. 

3. State two rules that help determine when student assessment Infor- 
mation Ifi Informal* 

Acceptable Responses 

The use of a fomal test with one or more exceptions to the 
assessment rules. 

Using a formal test but not following all the rules. 
Alterations or exceptions to the formal test procedures. 
Scores, results, or conclusions derived by observation. 

Other Acceptable Responses 

Evaluations determined by tester observations during formal 
test adbninlstratlon. 

Scores, results, or conluslons derived from nonstandardlzed 
tests. 
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Othtr.Acc^ftUbTfe'RisDdnaes (cont.) 

Teacher made tests. 

Survey's check lists, etc. 

Any testing done with nonstandardlzed devices. 

4. Use of Wise. 

a. For formal assessment: 

Acceptable Responses 

The scores reported pertain to Intelligence. 
The Information reported Is an IQ score. 
Full scale IQ, Verbal and Performance IQ's. 
Gain Information about Intelligence. 
IQ*s of children. 

Unacceptable Responses 

When used as a foimal test. 

When scores are reported according to test manual . 

The .nonverbal IQ Is used. 

b. For Informal assessment: 

Acceptable Responses 

The tester suggests certain student difficulties such as 
emotional problems, hearing loss, brain Injury, etc. 
To detect emotional problems. 

When test'ir siiys scores are loner than they should be because 
of examlnar observations during the testing situation. 



Problem liF 

1. Decide whether Information Is fonnal, Infonnal, or both. 
Formal Informal Both 



jL 

_ JL b. 

JL c. 

_ JL d. 

_ JL e. 

JL _ JL ^« (either answer correct) 
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Decide Mhlch method of assessment. 

Formal In formal Both 

X a. 

JL 

JL c. 

JL ^• 

X e. 

JL f. 

— JL _ «. 

X h. 



X X 1. (either answer correct) 

X X J. (either answer correct) 
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WIT I /gSESSHEWT 
Total score; 20 points. Nlnlmum acceptable: 17 points. 

1. Three reasons for having stu^^ant assessmant. (6 points) 
See Unit 1, Problem I, for other acceptable responses. 

2 points a. Assessment information provides a developmental history 
of student (If future Is added, response Is Incorrect). 

2 points b. Assessment Information provides a look at current 
functioning level of student (If past or future Is 
added, resTtov^se Is Incorrect). 

2 points c. Assessment Information provides an ongoing means for 
measuring learning groMth of student. 

2. Three rules of formal assessment. (3 points) 

See Unit I, Problem I,- for other aoceptable responses. 

1 point a. Directions provided are followed closely fay tMttr. 

1 point b. Standardized on^ a large population. 

1 point c. Scores, results, or conclusions reported according 
to directions In test manual . 

3. Three rules of Informal assessment. (3 points) 

See Unit I, Problem X, for other acceptable responses.. 

1 point a. The use of a formal test with one or more exceptions 
to the assessment rules. 

1 point b. Scores, results, or conclusions derived by 
observation. 

1 point c. Scores, results, or conclusions derived from 
nonstandardlzed tests. 

4. Type of assessment used. (8 points) 

Formal Informal Both 

2 points JL 

2 points JL 

2 points JL c. 

2 points JL 
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UNIT II 

Problw IV 

Pa*^ Name thre« tests that measure Intellectual furctlonlng. 

Any of the fotlowing are correct but others are also acceptable. 
The Peabo4y Picture Vocabulary Test Is Incorrect. 

UOchsler Tests of Intelligence 

Wechsler Adult Intelligence Scale (UAIS) 
Hechsler Intelligence Scale for Children (WISC) 
Wechsler Pre-school and Primary Scale of Intelligence 

(WPPSI) 

Stanford-Blnet Intelligence Scale (Binet) 
Slosson Intelligence Test (SIT) 
Columbia Mental NatuHty Scale 
Nerrlll-Palmer Scale 
Leiter International Performance Scale 
Raven's Matrices 
Cattell (any one of them) 
Part B. Which test solves the statement? 





5. 


Slosson 


1. 




4. 


Binet 


2. 


1. wise 


or 4. 


Binet 


3. 


1. WISC 


or 4. 


Binet 


4. 




3. 


WPPSI 


5. 




7. 


None 


6. 



Part C. Circle true - false answer. 

(t) F 1. 0 F 4. 

T 0 2. © F 5. 

(t) F 3. 0 F 6. 
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Problem V 

Part A. Name a fbrmal device which measures: 
Any of the fol lowing are correct. 

1. General adaptive behavior: 
Adaptive Behavior Scale (ABS) 

Trainable Mentally Retarded Profile (TMR Profile) 
Balthazar Scales of Adaptive Behavior 
Denver Developmental Screening Test (DDST) 

2. Language or communication behavior: 

Xlllnols Test of Psycholinguist 1c Abilities (XTPA) 
" Peabody Picture Vocabulary Test (PPYT) 

3. Motor and perceptual behavior: 
The Purdue Perceptual ~Motor Survey 

Frostig Developmental Test of Visual Perception (Frostig) 

Bender Visual Motor Gestalt Test (Bender-Gestalt) 

Auditory Discrimination Test (Uepman) 

Occupational Therapists or Physical Therapists Report of 
Motor and Perceptual Development 

Motor Portion of DDST 

Unacceptable Answers 

Snellen E-Chart of Visual Acuity 

Doctor's Report of Visual Acuity 

Audlologlst's Report of Hearing Acuity 

4. Social adjustment behavior: 

Vineland Social Maturity Scale (Vineland) 
Children's Apperception Test (CAT) 
Draw-A-Person, Draw-Your-Famlly, House-Tree-Person 
ABS, Maladaptive Section 

ERIC 
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Pert B. AfisMer True or False. 

T 0 1. T (P) 6. 

0 F 2. T (F) 7. 

T 0 3. T 0 8. 

© F 4. T 0 9. 

T 0 5. © F 10. 
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UNIT II ASSESSMENT 
Total score: 28 points, nlnlmum acceptable: 24 points. 

Part A 

1. TWO weaknesses of the mentally retarded according .to the AAMD. 
(4 points) 

2 points a. Subaverage general intellectual functioning. 
2 points b. Deficits In adaptive behavior. 

2. Type of score or sunnary Information. (8 points) 

a. Binet: IQ, MA 

b. WISC: IQ. Full Scale 10. Verbal IQ. Performance IQ 

c. ABS: General adaptive behavior, adaptive functioning, 

maladaptive functioning 

d. DOST: General deve^.opment of young children; gross motor, 

fine-motor adaptive, language, and/or personal -social 
development 

e. Purdue: Motor behavior, motor development 

f . ITPA: Language or comminl cation behavior, PLA 

g. PPVT: LanguAge or communication behavior, receptive 

language IQ 

h. URAT: Academic behavior or school achievement 
Part B Define the following. (4 points) 

1. SO: (prr«v1ded by example - not to be scored) 

2. SQ: Social Quotient - a level of social adjustment 

3. IQ: Intelligence Quotient - level of general Intellectual 

function or level of general Intelligence. 

4. CA: Chronological Age - a correct measure of age In years 

and months from birth 

5. PLA: Psychol Ingul Stic Age - a measure of language or 

comrninl cation development 

ERIC 
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P«rt C Answer true - false statements. (12 points) 
T © 1. T © 4. 

T © 2. T <f) 5. 

T © 3. O ^- 
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UNIT III 

Problem VI 

Write at least three entry leveT skills. Responses may Include 
(but are not limited to) the following: 

Acceptable Responses 

Student can place a group of up to 10 objects In one-to-one 
correspondence with another group of objects. 

Given a group of 10 objects, learner stops rote counting on 
any requested number from 1 to 10. 

Given two dissimilar groups of up to 10 objects, tHe learner 
can determine If the groups are equal or unequal. 

Individual can rote count to 10 while pointing to one object 
at a time In a line of 10 objects. 

Individual Is physically capable of designating one Item of 
a group. 

Individual can hear verbal directions. 

Individual can rote count to 10 and touch objects simultaneously. 

Individual can rote count to 10 with a one-second Interruption 
without having to restart the count. 

Unacceptable Responses 

Given a group of ten objects, upon request, learner will be 
able to count to ten without using rote methods. 

Can recognize that ten has two groups of five. 

Can Identify written nunbers by rote counting. 




Example 1 

a. Social Adjustment Skills Domain 

b. Start with Entry Level Skill: Student responds to verbal 
sounds. 
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Exaaple 2 

a. Mental Skills Domain 

b. Begin with Subohjectlve 5 
Example 3 

a. The answer may be any or all of the domains. 

Jjjjj training with a task analyzed program on Entry Level 

Problem VIII " -^^ 

K List the three modalities from strongest to weakest. 

Strongest-to-weakest: Auditory or Hearing; Tactlle-Klnesthetic; 

or Touching, Visual or Seeing. 

2. List at least three relnforcers. (Order Is not Important.) 

Teacher Praise Desserts 
Teacher Attention (one-to-one) Hearing Himself 
Playground Time Telling Stories 

3. List four things about his learning style. Any of the following 
are acceptable. (Order Is not Important.) 

a. Self-motivating In auditory activities. 

b. Self-motivating In playground activities. 

c. Willing to try new things with very little coaxing. 

d. Works best In one-to-one situations. 

e. Has short Interest (attention) span on any single activity. 

f. Works better without distractions. 

g. Only one activity should be available at a time. 

h. Is nonselective, meaning there Is no apparent favorite 
actlvltyi except mi^e eating dessert. 

1. Quality of ONn work does not seem to motivate better 
work. (Being praised for repeating stories does not 
carry over Into other activities.) 

J. Appears to learn best through listening activities. 
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UNIT III ASSESSMENT 
Total score: 43 points. ninlmum acceptable: 36 points. 

Part A 

Write a terminal objective and at least three subobjectlves. (8 points) 

1. Write terminal objective. 
(2 points) 

Any terminal objective which Includes a skill level greater than being 
able to write or print name Is Incorrect. 

Acceptable Response 

Without cues or verbal prompting. Individual will print first 
and last name once without spelling errors on an 8 1/2''xir 
paper using a primary pencil.. 

The statement must contain an observable behavior which 
includes the ability to write and print own name. A statement 
Including any other behavior makes the participant response 
Incorrect. 

The statement must contain a criterion that Is easy to measure, 
such as nunber of consecutive times acceptable or a time limit 
for completing response. If a statement of percent Is written, 
meaning of the percent must be described. For example, "After 
student can write his name correctly, he will write his name 
without error 80X of the time for one week." 

The condition must be stated or easily Implied. Given a 
pencil, pen. paper, etc. can be easily implied. 

2. Write three subobjectlves. 
(2 points for each subobjective — 6 points total) 

The same directions for judging the writing of the terminal objective 
are used for determining acceptability of subobjectlves. The statements 
must fit a pattern which will begin to meet the terminaT objective. 

3. Write two entry level behaviors. 
(2 points for each entry level behavior- 4 points total) 

S^JEJ^.Jfiil **«*»«^^?'^ "wst be necessary for the development 
of other skills as well as for writing own name or they are not 
acceptable. 

Acceptable Resoonses 
Can hold pencil, crayon, etc. in fingers. 
Can copy letters of the alphabet. 
Can understand directions. 
Can attend to task. 
E£J£ Can see letters for copying. 
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P»rt B 

Determine If student has entry level skills. 

1. (1 point) Is the student ready? 

M 

2. (2 points) He has all t'.ie entry level skills necessary for 

writing or printing and Is already capable of n 
writing ten words. 

Any response that alludes to skill Number 2 being 
met Is correct. 



Part C 

Determine weak domaln(s) area. 
1. 

(3 points) a. Mental Skills Domain. 
(2 points) b. Subobjectlve 4 



2. 



(3 points) a. Social Adjustment Skills Domain 
(2 points) b. Entry Level Skill Number 3 



3. 



(3 points) a. Physical Skills Domain 
(2 points) b. Entry Level Skill Number 1 .... 
Part D 

Answer true-false statements. 

1. Sensory Modalities 

(1 point for each correct response — 4 points total) 

True False True false 
X a. JL c. 

b. X d. 
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Relnforcers 

(1 point for each correct response— 5 points total) 
IrSii False True Falsa 
X_ a. X d. 



X b. 



e. 



Individual Learning Styles 

(1 point for each correct response — 4 points total) 
True False True False 
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UNIT ly 

Problcw IX 

1. Report the frequency of behaviors, 
e. Chart the student responses. 



Trial 


1 


0 


0 


0 


0 


1 












Trial 


2 


0 


0 


0 


0 


4 












Trial 






0 


0 


0 


4 












Trial 


: 




0 




1 


6 


















2 




i 


5 


6 


r 


r 


9 





Training Periods 
Graph the student responses. 



II 




xS3 



iO 
9 

9 

7 

6 

r 

J 
I 

i 
0 



Each Individual Trial 

b. Did the student reach the terminal objective? 

No. The terminal objective Is rote counting to ten< 

c. What Is the highest number attained? 
One. Any other response Is Incorrect. 
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Report the behaviors counted during specified time periods, 
a. Chart target behavior. 



1 


1 


0 


1 


0 


M 


T 


W 


T 


F 



i 



Graph target behavior. 



if 

m 

if 
It 

i$ 
// 

// 

f 

9 

? 

f 
s 
e 
/ 
o 




Observations 

b. Did the student attain the terminal objective? 

Yes. Never once did Jane exceed the out of seat limit set In 
the criterion. 

c. Does your graph show that Jane achieved the tennlnal objective? 
Yes. Any other answer Is Incorrect. 
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3. a. Ch^rt the data. 
Week of 4th 
Week of 11th 
Week of 18th 



4 . 


10 


7 


8 


2 












8 


0 


10 


10 


7 


8 


8 


5 


5 


3 










M 


T 


W 


TH 


F 



Graph the data. 



10 

e 

7 

$ 

SL 

/ 
O 



u 



o 
o 

s. 

I 





b. On what trial? 
The tenth trial. 

c. Did Jim meet criterion? 
Yes. 7+8+8+5+5+3 

6 numbers so, 

d. What do you do now? 



C 9 g ^ i9 a a i¥ ts" 
Trials 



6 Correct Dally Average 



Acceptable Responses 
Go on to the next objective. 

Raise the criterion to, say, an average of 7 correct. 
Add time limit as a condition. 
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UMce^dtable Responses 

Change time limit. (No time limit was given In terminal 
objective.) 

Change condition by decreasing time. 

Increase the number of problems on the page. (Jim still 
is having difficulty with ten problems.) 
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UNIT lY ASSESSMENT 
Total score: 32 points, nlnlmum acceptable score: 26 points. 

Part I 

A. Create a graph. 

1. Choose appropriate graph headings. 

(1 point) a. Best choice. Either of two choices are correct. 

JL Number of trial observations. 
X Number of days observed. 
(1 point) b. Best choice. 

JL Number of disruptive behaviors per day. 

2. Create a graph. 

(1 point) Horizontal title: Number of trial observations, 

or Number of da^ observed. 

(1 point) Vertical title: Number of disruptive behaviors 

per day. 

(4 points) Information graphed without error. 
(See next page for completed graph.) 




X/4fA>/ui- tf/2gi.yf j^is^t^u^J 
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B. Information about first week. 

(2 points) 1. X 107 ? 5 ■ 21.4 
(2 points) 2. JL 107 *25 • 4.3 

C. Average one disruptive behavior per hour for three consecutive days. 

(2 points) JL Yes On the 8th observation . Obs. #6 6 

Obs. #7 6 



No 

D. Reach terminal objective? 
(2 points) Yes 

X No 

E. Is program apparently successful? 
(4 points) J(_ Yes 

No 

Part II 

A. Average time of groups. 

(1 point for each correct response) 

Group 1. 31 



Obs. #8 1 
I SlTfTop 

.87 per hour 



28 mins. 



. mins. Group 2. 

Acceptable Responses 

Group 1. from 30-32 

Group 2. from 27-29 

B. Graph the information for tMp groups. (6 points total— 3 points for 
reporting Group 1 correctly and 3 points for reporting Group 2 correctly) 



60 
50 
40 



GrMpX GreuflT 



60 
50 

(or) 40 
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Either graph Is acceptable. In order for points to be awarded for 
Group 1, the graph must show an Increase In time required on the 
posttest. 

In order for points to be awarded for Group 2, the graph must 
show almost no difference between the pre- and posttests. 

Was relnforcer effective? 

(4 points) X Yes 

No 
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UNIT V 

Problem X 

Examine the forms and detennlne If the Infomntlon has "Some or 
Considerable Value" or "Little or No Value." 



Part A 



Part B 



Part C 



Part D 



I. 
II. 
III. 
IV. 
V. 
VI. 
VII. 
VIII. 

I. 
II. 
III. 
IV. 

V. 

I. 



Some or Little or 

Considerable Value No Value 



I. a 
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Problem XI 



Examine the medical history form and determine the portions that 
have relevance. 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 
13. 
14. 
IS. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 



Some or 
Considerable Value 

a 



Little or 
No Value 
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ProblttB XII 



Some or 



Examine the annual pKyslcal examination fonn and determine those 
portions that have relevance. 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 



Some or 
Considerable Value 



Little or 
No Value 



a 



a 
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Some or Little or 

Cdn$1d6rtbU Value No Value 



14. 



b 



15. 



a 



16. 



a 



17. 



b 



18. 



b 




Problem XIII 

Underline all data that has Instructional relevance. Place 
around all Information that Is verbal noise. 

1- The social worker, after six attempts, succeeded In 
2. meeting with both parents 



3. (on Sundfliy afternoon on 7/1/71. Mr. and Mrs. Jones were 
pleasant people and the home was neat and clean with two color 
TV sets.) 



4. (This Is the second marriage for both parents and Johnny 

5. has been adopted by Mr. Jones, the stepfather. Both parents 

6. appear to want to help Johnny all thev can. During the 

7. Interview, Johnny was In the room. Johnny, a pleasant 

8. looking, blond, blue-eyed mongoloid was dressed In neat but 
well-worn clothing.) 



This may have relevance when planning 
a parent-school Interaction program. 



This Is verbal noise. It has little 
relevance to any program planning. 



Verbal noise. Family background, 
physical appearance, etiology, and 
quality of clothing matter very 
little In designing an Individualized 
Instructional plan. 
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9. (Nr. Jones had always taken pride In working hard. 

10. However, he had an auto accident two years ago and has been 

11. on welfare since then. He said the doctors report his back 

12. has healed, but he still gets pains. Nr. Jones has a high 
school diploma and Is Interested In auto repairing.) 

All verbal noise. The problem 
discussed In this paragraph pertains 
to social welfare activities not 
Instructional activities. 

13. (Nrs. Jones has a high school diploma and has worked as 

14. a cashier In several different area stores. She doesn't go 

15. out much or entertain at home.) She said she likes oeoole 

16. to visit her but her husband does not like to have company at 

17. night while there are certain shows on TV . 

Nost of this paragraph Is verbal 
noise. However, one Important 
clue Is that the family, and 
probilbly Johnny as well, are 
visual ly-aurally oriented. The 
teacher can take advantage of 
this learning modality. 

18. (Amelia Is Johni)y*s sister, age 19. She works as a teller 

19. In a bank and lives In her own apartment.) 

Verbal nolsel The data does not 
aid In planning home Instructional 
programs. 

20. During the one hour Interview Johnny Just sat watching 

21 . us seemingly without much self-direction. KIs mother stated 

22. he usually Is very oulet. has no friends, and does not olav 

23. with many toys. Johnny's favorite pastime Is watching TV shows. 

This data should have been underlined. 
The teacher needs to develop explora- 
tory skills, since Johnny demonstrates 
little self-dl recti on. TV as a favor- 
ite pastime reinforces the clue men- 
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tloned beftore that the visual -aural 
modalities should be used In Instruc- 
tional activities. 

24. His mother reports that Johnny is funv artibttlatorv, toilet 
trained, and finder-feeds hlaseif . 

25. But, he can't bathe or dress himself. 

Underline this data. Knowledge of 
self -management skills helps to set 
baselines of skills already developed. 
The parents, specifying bathing and 
dressing as skills not yet learned, 
have told you something of their 
onm priorities. By working on these 
two kills you may be able to 
develop parental confidence In the 
school* s programs. 

26. The Jones are wining to have Johnny enrolled In the 

27. community center but are very cautious about what goes on In 

28. the school Program. They have very low expectations of what 

29. Johnny can learn In an Instructional program. 

This data has no value In developing 
direct class Instruction, but does 
-9 relevance for planning parent- 
s' Interaction programs. 

30. (Mrs. Jones reported a nonnal pregnancy and could not 

31. remember any special Illnesses.) 

This Is verbal noise. Even If she 
reported an unusual pregnancy or 
Illness It would not alter your 
Instructional plans. 

32. Recommendations: 

33. (Several home visits should be planned to enhance 

34. communication between the school and the home.) 

This data Is Important for the 
administrative and social service 
personnel , but Is not very Important 
to the teacher In planning an 
Instructional program. 
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35. The par6rtti ^ftb6Ar t6 bvetf'ftrbtttt Jbhmiy to such an extent 

36. that hU ^eTf-maneoertiertt skin s are not devei66ed. (Placement 

37. at the school should be very beneficial.) 

Mostly verbal noise. You may or may 
not have underlined part of this 
<e.^^ paragraph. There are some Indications 

of a self -management priority thrust 
Mhen developing Instruction; however, 
the psychological and educational 
portions of the student case study 
folder provide the same Information 
In greater detail . 

38. 7/7/71 It Is Important to note the date to 
determine If the so^^fal sumnary has 

current relevance. 

Ms. Dee 
Social Worker 
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UWIT V ASSESSMENT 
Total score: 61 points. Minimum acceptable: 52 points. 
Part A 

Cross out all Information that Is not relevant to the particular 
section and form or repeats Information found In greater detail 
elsewhere. 



1. General Information (7 points) 

. Cross out 
. Cross out 
. Cross out 

. Cross out 
. Cross out 

2. Medical Information (5 points) 



3. 



. Cross out 



Social Sumry (5 points) 
Cross out 



. Cross out 



Cross out 
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4. Psychological Xnfonnatlon (5 points) 
a. 



b 
c 
d 
e 



Cross out 
Cross out 
Cross out 



5. Educational Information (5 points) 



Cross out 



Part B 



Choose the best Mord. (14 points - 2 points each) 



1. 


suggest 


2. 


specifically tells the teacher 


3. 


lists 


4. 


both fonnal and informal 


5. 


general 


6. 


general 


7. 


specific Information 


Part C 





Answer true-false statements. (20 points- 2 points each) 
True False 

X 1. 

X 2. 

X 3. 
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True 


False 




X 4. 


X 


5. 


X 6. 


X 


7. 


X 


8. 


X 


9. 


X 10. 
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Cri teri on Assessment Examl nati on 
Total scored 100 points. Minimum acceptable: 85 points 

Part I (12 points total) 

Basic knoMledge of assessment. 

A. Three best v'easons. (3 points - each of the six responses Is worth 

1/2 point. ) 

X 1. 4. 

m 2. "TT 5. 

JL 3. 6. 

B. Three rules governing formal assessment. (3 points - each of the six 

responses Is worth 1/2 point.) 

JL 1. -^4. 

2. X 5. 
IT 3. 6. 

C. When to use a formal assessment device. (3 points - each of the six 

responses Is worth 1/2 point.) 

X 1. 4. 

2. X 5. 

3. 6. (Some exam forms have Item 6 deleted. If so, 

give 1/2 point credit for deleted Iton.) 

0. When to use an Informal assessment device. (3 points - each of the six. 

responses Is worth 1/2 point.) 



1. X 4. 

2. X 5. 

3. 6. (Some exam forms have Item 6 deleted. If so* 

give 1/2 polrtt.credit for deleted Item.) 
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Part II (14 points total) 

A. Recognize differences between formal and Informal assessment. 
(1 point for each correct response — 6 points total) 

Fonwal Informal Formal Informal 

JL _ 1. JL _ 4. 

_ JL 2. _ Jt.. 5. 
JL 3. J{_ 6. 

B. Information provided by formal or Informal means. (1 point for 
each correct response — 8 points total) 

Fonnai Informal Formal Infbriial 

JL _ 1. JL B. 

JL 2. JL 6. 

JL — 3. JL 7. 

— JL 4. JL 8. 

Part III (15 points total) 

A. Value of assessment Information for Instruction. (1 point for each 
correct response lo points total) 

Considerable Little Considerable Little 
yalue_ Value Value Value 

-JL- 1. _X__ 6. 

^ 2. 7. 

_IL- 3. X 8. 

X 4. X 9. 

-JL^ 5. X 10. 

B. True-false statements. (1 point for each correct response - 5 points total) 
l£Ui False True False 
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Part IV (7 points total) 

Assessing knowledge of formal assessment devices. (1 point for each 
correct response — 7 points total.) 

jS-OrjL. 1. Jb. 5. 

-i. 2. J_ 6. 

Part V (17 points total) 

A. Choose best statement. (2 points for rach correct response — 6 points total. 

1. _a. 4. J_ 

2. A- 5. a 

3. JL 6. b 

B. Planning quality Instruction. (1 point for each correct response — 5 
points total.) 

1. 

2. 

3. 

4. Cross out 



P«rt VI (20 points total) 

Assessing knowledge about collecting and recording data. 
A. Reducing disruptive behaviors. (4 points) 




Observations 



Accumulation Graph 

2. Tmo (2 points) 

3. Yes N o X (1 point) 

Y« X No (1 point) 

4. Ye s X No ( 2 points) 



B. Tmo classes of students. 



1.. (1 point each — 2 points total) 
Class I i 
Class II 

2. (1 point each. — 2 points total) 
Class I J_ 
Class II 7 



3. Graph the data. (2 point for each class graphed correctly 
points total) 




4. (2 points) 
Class II 
Part VII (7 points total) 

Assesses knowledge of relnforcers, learning modalities, and learning 
styles. (1 point for each correct response — 7 points total) 

True False True False 

X 1. X 5. 



Part VIII (8 points total ) 

Assesses knowledge of evaluating for domain weaknesses. 

A. (4 points) 

Mental 

Physical 

X Social Adjustment 

B. (4 points) 

Entry Level Skill 4. 



TECHNIQUES OF STUDENT ASSESSMENT 
Cr 1 ter 1 on Assesaiieht Exami nati on 



Wam Pretest Score_ 

Agency Posttest Score. 

Date 



Total possible score Is 100. A score of BS% or better Is required to 
pass the student assessment competency. 

PartJ. This section tests basic knowledge of assessment. (12 points total) 

A. All these statements are true about student assessment. Check the 
three best statements. (3 points - each response is worth 1/2 point) 

!• Student assessment Is a means for measuring on-going student progress. 

2* Student assessment Is a helpful tool In evaluating and planning 

for the class as a whole. 

3. Student assessment measures a student's level of functioning upon 

entry Into a program. 

4. Student assessment provides standardized Information about the 

student. 

5- Student assessment gives a medical, social, and psychological 

history of a student. 

6. Student assessment pinpoints where a student Is In relationship 

to a large group. 

B. Check the three rOles which bssl qualify a test as a formal assessment 
device. (3 points - each response Is worth 1/2 point) 

1* The test has been standardized on. a population for validity and 

reliability. 

2. Examiner Interpretations are a requirement for formally reported data. 

3. The test must be administered under the conditions stated In the 

directions manual. 

4. The test must measure objective data. 

5. Scores must be Interpreted according to the manual directions. 

6. The examiner may vary the testing procedure according to the 

child who Is being evaluated. 



. From the following statements* check the three best circumstances 
In which a formal assessment device should be used. (3 points - each 
response Is worth 1/2 point) 

_ 1. To compare a student In a program to the norm for his age level. 

^ 2. To provide specific Information about a student's strengths and 
weaknesses. 

3. To confirm diagnosis of developmental weakness. 

_ 4. To evaluate a student's progress In a specific Instructional 
program. 

_ 5. To provide a record of student Information required by law or 
pol Icy. 

. From the following statements, check the three jtesl circumstances In 
which an Informal assessment device should be used. (3 points - each 
response Is worth 1/2 point) 

_ 1. To provide a casual testing atmosphere when administering a 
formal test. 

_ 2. To obtain a general overview of a skill area. 

_ 3. To compare progress of one Individual with another In the same 
reading program. 

_ 4. In a staffing, to determine specific programnlng decisions for 
a particular child. 

_ 5. To t^st for a child's knowledge of specific vocabulary words, 
n (14 points total) 

. This section tests ability to recognize the differences between formal 
and Informal assessment devices. 

Place an X under the word that best describes the statement. (6 points) 
Formal Informal 

1. Provides general Information. 

2. Provides flexible Interpretations. 

3. Most often required by law or policy. 

4. Better for administrative needs. 

_____ 5. Better for classroom needs. 

6. Provides standard Interpretations. 
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B. This section tests ability to distinguish whether Information Is 
provided by formal or Informal means. 

Place an X under the word that best describes the statement. (8 points) 
Formal Informal 

1. IQ from Stanford-Blnet. 

2. PLA from Illinois Test of Psychol Ingulstic 

Abilities (ITPA). 

3. Adaptive behavior levels from Adaptive 

Behavior Scale (ABS). 

4. Emotional adjustment level from Wechsler 

Intelligence Scale for Children (WISC). 

5. Exact behavioral ratings of skills using 

task analyzed programs. 

6. Most social summaries. 

7. Observation by psychologist of how a student 

handles the testing materials. 

8. Staffing recommendations In the form of 

learner objectives. 

Part III (15 points total) 

A. This section tests ability to determine If assessment Information has 
considerable or little value to an Instructional program. 
Place an X under the words that best describe the statement. (10 points) 



Considerable Little 
Value Value 



1. Physical wellbeing of student. 

2. Skills learned. 

3. How many siblings live at home. 

4. Whether parents are living together, 
divorced, or remarried. 

5. Chronological age. 
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6. Fonnal psychological assessment. 

7. Case staffing reports. 

8. Critical Incident reports of student 

while at agency. 

_^ 9. Knowledge of parents' occupations. 

10. Etiology of student's disability. 

This section tests the ability to determine If Information Is 
relevant to Instructional planning. 



Mark true or false. (5 points) 
True False 

1. Knowing IQ tells us enough to determine a student's 

ability level. 

2. The Adaptive Behavior Scale provides enough Infor- 
mation to determine Instructional programnlng. 

3. Knowing the child Is a mongoloid tells us how to 

plan an Instructional program for that child. 

4. We can make some predictions about a student's 

learning ability If we have considerable Infor- 
mation which Includes age and sex. 

5. We can make some predictions about a student's 

learning ability If we know CA, IQ, and adaptive 
ability. 
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Part IV (7 points total) 

This section tests knoMledge of formal assessment devices. 

Match the most appropriate words with the statements. You my use the 
words more than once; however, each statement has only one best answer. 
(7 points) 





Statements 




Words 


1. 


Stanford-Blnet 


a. 


CA 


2. 


Wise 


b. 


IQ 


3. 


ITPA 


c. 


MA 


4. 


ABS 


d. 


PLA 


5. 


Slosson 


e. 


SD 


6. 


Vineland 


f. 


Social Adjustment 


7. 


Purdue Perceptual -Motor 
Survey 


9* 
h. 


SQ 

None 



Part V (17 points total) 



This section tests knowledge of assessing the success of Instructional programs. 
A. If a task analyzed Instructional program Indicates a student Is not 
progressing, some changes may be necessary. Each of the following 
six pairs of statements refer to the areas of possible change. Mark 
an X In front of the statement In each pair that offers the best 
solution to the problem. (17 points) 
1. Relnforcers 

a. Relnforcers that were working for a while may need to be 

changed to meet the new Interests of the student. 

b. The relnforcers being used are not acceptable to the teacher 

or parent and should be changed (e.g., using social praise 
instead of cereal or candy). 
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2. Domains 

a. A teacher whose domain Is language development may not be 

the best person to teach other Instructional areas. 

^ b. A student who demonstrates a social adjustment domain 
problem while In a mental skills domain program should 
first be provided with a special social adjuscment program. 

3. Subobjectlves 

a. The gaps between the subobjectlves may be too great for 

the student. 

b. The subobjectlves slow down the student. 

4. Entry Level Skills 

a. If a student does not have the necessary skills to learn 

In your classroom, he should be placed In a classroom 
where he can cope. 

b. If a student does not have the necessary skills to learn 

In your classroom, you should provide programs so he can 
learn the skills. 

5. Criteria and/or Conditions 

a. Sometimes a student will turn off In frustration If criteria 

and/or conditions are too difficult to achieve. 

b. Sometimes criteria and/or conditions are set so low that the 

student Is not challenged and he gets bored. 

6. Learning Styles and Modalities 

a. When planning a group lesson, the teacher should develop 

activities around the strongest learning modalities and 
the most appropriate learning style of the majority of the 
group. 

b. When planning Individual or group lessons, the teacher 

should consider the strongest learning modalities and most 
appropriate learning style of each student. 

Read the following statements. Cross out any statements that are 

not Important for planning quality Instruction. (5 points) 

1. You must have well written terminal objectives. 

2. You must break the terminal objectives Into subobjectlves 
(task analysis). 
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3. You must maintain a regular data collection and recording system. 

4. You must vary your Instructional procedures with each dally 'lesson. 

5. You must provide ample opportunity for training to take place. 

Part VI (20 points total) 

This section tests knowledge about collecting and recording data. 

A. Following Is data of a student's disruptive behaviors. The objective 
of the program is to reduce the number of disruptive behaviors. 



Mon Tue Wed Thur Fri 



1st week 
2nd week 
3rd week 




1. Make a graph of the data. (4 points) 



*aqe Total 






12 




n 


t 


10 


o 


9 


> 


8 


eh 


7 


CO 


6 


ve 


5 


*» >> 


4 


O. 10 


3 


3 O 




2 




1 
0 


O CL 



t 



1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 
Observations 

The first week's information was taken as a baseline to determine 

the average number of daily disruptions. (2 points) Average 

Was there an Improvement during the second week? ( 1 points) 

Yes No 

During the third week? (1 point) 

Yes No 
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4. The criterion was for the student to have no more than an average 
of one disruption per d.ay for five consecutive days. Was this met? 
(2 points) 

Yes No 

B. Following Is Information about two classes of students. 



ge Total 



FRir 



Class I 
Pretest Posttest 


SI 


5 


10 


S2 


5 


4 


S3 


7 


6 


S4 


3 


4 



Class II 
Pretest Posttest 


SI 


4 


12 


S2 


6 


5 


S3 


7 


8 


S4 


3 


3 



Class I Class II Workspace 

1. What were the average pretest scores? (2 points) 
Class I 



Class II 



2. What were the average posttest scores? (2 points) 

Class I 

Class II 



3. Complete the bargraph to show pre- and posiwCSt Information grouped 
by class not by Individual students. (4 points) 



Class I 



Class II 




4. Which class made the best improvement? (2 points) 



Part VII (7 points total) 

This section tests knowledge of assessing for relnforcers, learning 
modalltlest and learning styles. 

Nark true or false. (7 points) 
True False 

1. A way to detennlne an appropriate relnforcer is 

to ask the student what he likes. 

2. The same techniques should be used to determine 

effective relnforcers for reducing undeslred 
behaviors that are used to determine relnforcers 
for Increasing desired behaviors. 

3. Trial and error Is an appropriate technique to 

use In determining an effective relnforcer. 

4. Observation Is the best approach to use In assess- 
ing learning modalities. 

. 5. If a student uses more than one learning modality 

at a time, we can anticipate learning problems. 

6. The best way to determine a student's learning 

style Is to review the social summary report 1n 
his case study folder. 

7. Trial and error Is an appropriate technique to 

use In determining a student's learning style. 
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Part VIII (8 points total) 

This section tests knowledge about evaluating domain weaknesses. 

Read the task analyzed fonn. X Indicates each time an objective 
Is achieved. Criterion Is set at three consecutive successes. 

Terminal Objective Is a mental skill. 
Subobjectlves are all mental skills. 



Trials 




1 2 3 




0 0 0 


6 Terminal Objective 


0 0 0 


5 Subobjectlve 


X X 0 


4 Subobjectlve 


X X 0 


3 Subobjectlve 


0 0 X 


2 Subobjectlve 


X X 0 


1 Subobjectlve 
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B. 



Entry Level Skills 
XXX 1 . Social Adjustment Skill 
XXX 2. Physical Skill 
X 0 X 3. Physical Skill 
^XO 4. Social Adjustment Skill 

Determine the domain In which program emphasis should be. (4 points) 

Mental 

Physical 

Social Adjustment 

State subobjectlve(s) or entry level skill (s) on which to begin 
training. (4 points) 




Look over your responses. 
Be sure you prov^de^ the 
best answer possible. 



TECHNIQUES OP STUDENT ASSESSMENT 
Criterion Assessiftertt Examination 

Nmic ^ Pretest Score_ 

Agency . Posttest Score. 

Date 



Total possible score Is 100. A score of 85% or better Is required to 
pass the student assessment competency. 

PartJ. This section tests basic knowledge of assessment. (12 points total) 

A. All these statements are true about student assessment. Check the 
three best statements. (3 points - each response Is worth 1/2 point) 

— 1. Student assessment Is a means for measuring on-going student progress. 

— 2. Student assessment Is a helpful tool In evaluating and planning 

for the class as a whole. 

— 3. Student assessment measures a student's level of functioning upon 

entry Into a program. ^ 

^' Student assessment provides standardized Information about the 

student. 

— 5. Student assessment gives a medical, social, and psychological 

history of a student. 

— 6. Student assessment pinpoints where a student Is In relationship 

to a large group. ^ 

B. Check the three rOles which bfist qualify a test as a formal assessment 
device. (3 points - each response Is worth 1/2 point) 

— 1. The test has been standardized on a population for validity and 

reliability. 

— 2. Examiner Interpretations are a requirement for formally reported data. 

— 3. The test must be administered under the conditions stated In the 

directions manual. 

4. The test niust measure objective data. 

— 5. Scores must be Interpreted according to the manual directions. 
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— ^' The examiner may vary the testing procedure according to the 
child who Is being evaluated. 
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C. From the following statanents. check the three best circumstances 

In which a formal assessment device should be used. (3 points - each 
response Is worth 1/2 point) 

1. To compare a student In a program to the norm for his age level. 

2. To provide specific Information about a student's strengths and 

weaknesses. 

3. To confirm diagnosis of developmental weakness. 

4. To evaluate a student's progress In a specific Instructional 

program. 

5. To provide a record of student Information required by law or 

policy. 

D. From the following statements, check the three Jie&t circumstances In 
which an Informal assessment device should be used. (3 points - each 
response Is worth 1/2 point) 

1. To provide a casual testing atmosphere when administering a 

formal test. 

2. To obtain a general overview of a skill area. 

3. To compare progress of one Individual with another In the same 

reading program. 

4. In a staffing, to determine specific programming decisions for 

a partic child. 

5. To t^st fu. a child's knowledge of specific vocabulary words. 



Part II (14 points total) 

A. This section tests ability to recognize the differences between formal 
and Informal assessment devices. 

Place an X under the word that best describes the statement. (6 points) 
Formal Informal 

1. Provides general Information. 

2. Provides flexible Interpretations. 

3. Most often required by law or policy. 

4. Better for administrative needs. 



5. Better for classroom needs. 
6. Provides standard Interpretations. 
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B. This section tests ability to distinguish whether Information Is 
provided by formal or Informal means. 

Place an X under the word that best describes the statement. (8 points) 
Formal Informal 

1. IQ from Stanford-Blnet. 

2. PLA from Illinois Test of Psychol Inguls tic 

Abilities (ITPA). 

3. Adaptive behavior levels from Adapt1>'e 

Behavior Scale (ABS). 

4. Emotional adjustment level from Wechsler 

Intelligence Scale for Children (WISC). 

5. Exact behavioral ratings of skills using 

task analyzed programs. 

6. Most social summaries. 

7. Observation by psychologist of how a student 

handles the testing materials. 

8. Staffing recommendations In the form of 

learner objectives. 

Part m (15 points total) 

A. This section tests ability to determine If assessment Information has 
considerable or little value to an Instructional program. 
Place an X under the words that best describe the statement. (10 points) 



Considerable Little 
Value Value 



1. Physical well being of student. 

2. Skills learned. 

3. How many siblings live at home. 

4. Whether parents are living together, 
divorced, or remarried. 

5. Chronological age. 



6. Formal psychological assessment. 

7. Case staffing reports. 

8. Critical Incident reports of student 

Mhlle at agency. 

_ 9. Knowledge of parents' occupations. 

10. Etiology of student's disability. 

B. This section tests the ability to determine If Information Is 
relevant to Instructional planning. 



Mark true or false. (5 points) 
True False 

1. Knowing IQ tells us enough to determine a student's 

ability level. 

2. The Adaptive Behavior Scale provides enough Infor- 
mation to determine Instructional programming. 

3. Knowing the child Is a mongoloid tells us how to 

plan an Instructional program for that child. 

4. Ue can make some predictions about a student's 

learning ability If we have considerable Infor- 
mation which Includes age and sex. 

5. We can make some predictions about a student's 

learning ability If we know CA, IQ, and adaptive 
ability. 
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Part IV (7 points total) 

This section tests knowledge of formal assessment devices. 

Match the most appropriate words with the statements. You may use the 
words more than once; however, each statement has only one best answer. 
(7 points) 





Statements 




Words 


1. 


Stanford-Blnet 


a. 


CA 


2. 


Wise 


b. 


IQ 


3. 


ITPA 


c. 


MA 


4. 


ABS 


d. 


PLA 


b. 


Slosson 


e. 


SD 


6. 


Vineland 


f. 


Social Adjustment 


7. 


Purdue Perceptual -Motor 
Survey 


9* 


SQ 




h. 


None 



Part V (17 points total) 



This section tests knowledge of assessing the success of Instructional programs. 
A. If a task analyzed Instructional program Indicates a student Is not 
progressing, some changes may be necessary. Each of the following 
six pairs of statements refer to the areas of possible change. Mark 
an X In front of the statement In each pair that offers the best 
solution to the problem. (17 points) 
1. Relnforcers 

a. Relnforcers that were working for a while may need to be 

changed to meet the new Interests of the student. 

b. The relnforcers being used are not acceptable to the teacher 

or parent and should be changed (e.g., using social praise 
Instead of cereal or candy). 
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2. Domains 

a. A teacher whose domain Is language development may not be 

the best person to teach other Instructional areas. 

b. A student who demonstrates a social adjustment domain 

problem while In a mental skills domain program should 
first be provided with a special social adjustment program. 

3. Subobjectlves 

a. The gaps between the subobjectlves may be too great for 

the student. 

b. The subobjectlves slow down the student. 

4. Entry Level Skills 

a. If a student does not have the necessary skills to learn 

In your classroom, he should be placed In a classroom 
where he can cope. 

b. If a student does not have the necessary skills to learn 

In your classroom, you should provide programs so he can 
learn the skills. 

5. Criteria and/or Conditions 

a. Sometimes a student will turn off In frustration If criteria 

and/or conditions are too difficult to achieve. 

b. Sometimes criteria and/or conditions are set so low that the 

student Is not challenged and he gets bored. 

6. Learning Styles and Modalities 

a. When planning a group lesson, the teacher should develop 

activities around the strongest learning modalities and 
the most appropriate learning style of the majority of the 
group. 

b. When planning Individual or group lessons, the teacher 

should consider the strongest learning modalities and most 
appropriate learning style of each student. 

Read the following statements. Cross out any statements that are 

not Important for planning quality Instruction. (5 points) 

1. You must have well written terminal objectives. 

2. You must break the terminal objectives Into subobjectlves 
(task analysis). 



3. You must maintain a regular data collection and recording system. 

4. You must vary your Instructional procedures with each dally lesson. 

5. You must provide ample opportunity for training to take place. 

Part VI (20 points total) 

This section tests knowledge about collecting and recording data. 

A. Following Is data of a student's disruptive behaviors. The objective 
of the program Is to reduce the number of disruptive behaviors. 



Mon Tue Wed Thur Fri 



1st week 
2nd week 
3rd week 




1. Make a graph of the data. (4 points) 



I 



OA. 



2. 



3. 



12 

n 

10 
9 
8 
7 
6 
5 
4 
3 
2 
1 
0 



'■"I 
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2 13 14 15 



123456789 10 11 
Observations 

The first week's Information was taken as a baseline co determine 

the average number of dally disruptions. (2 points) Average 

Was there an Improvement during the second week? (1 points) 

Yes No 

During the third week? (1 point) 
Yes No 
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4. The criterion was for the student to have no more than an average 
of one disruption per day for five consecutive days. Was this met? 
(2 points) 

Yes No 

B. FollcMlng Is Information about two classes of students. 
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Class I 
Pretest Posttest 


SI 


5 


10 


S2 


5 


4 


S3 


7 


6 


S4 


3 


4 



Class II 
Pretest Posttest 


SI 


4 


12 


S2 


6 


5 


S3 


7 


8 


S4 


3 


3 



Class I Class II Workspace 

1. What were the average pretest scores? (2 points) 
Class I 



Class II 



2. What were the average posttest scores? (2 points) 

Class I 

Class II 



3. Complete the bargraph to show pre- and posttest Information grouped 
by class not by individual students. (4 points) 



Class I 



Class II 




4. Which class made the best Improvement? (2 points) 



Part VII (7 points total) 

This section tests knowledge of assessing for relnforcers, learning 
modalities, and learning styles. 

Hark true or false. (7 points) 
True False 

1. A way to determine an appropriate relnforcer Is 

to ask the student what he likes. 

2. The same techniques should be usfd to determine 

effective relnforcers for reducing undeslred 
behaviors that are used to determine relnforcers 
for Increasing desired behaviors. 

3. Trial and error Is an appropriate technique to 

use In determining an effective relnforcer. 

4. Observation Is the best approach to use In assess- 
ing learning modalities. 

5. If a student uses mere than one learning modality 

at a time, we can anticipate learning problems. 

6. The best way to determine a student's learning 

style Is to review the social summary report In 
his case study folder. 

7. Trial and error Is an appropriate technique to 

use In determining a student's learning style. 



Part VIII (8 points total) 

This section tests knowledge about evaluating domain weaknesses. 

Read the task analyzed form. X Indicates each time an objective 
is achieved. Criterion Is set at three consecutive successes. 

Terminal Objective Is a mental skill. 
Subobjectlves are all mental skills. 



Trials 




1 2 3 




0 0 0 


6 Terminal Objective 


0 0 0 


5 Subobjectlve 


X X 0 


4 Subobjectlve 


X X 0 


3 Subobjectlve 


0 0 X 


2 Subobjectlve 


X X 0 


1 Subobjectlve 







Entry Level Skills 


XXX 


1. 


Social Adjustment Skill 


XXX 


2. 


Physical Skill 


X 0 X 


3. 


Physical Skill 


0X0 


4. 


Social Adjustment Skill 
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A. Determine the domain In which program emphasis should be. (4 points) 
Mental 

Physical 

Social Adjustment 

B. State subobjectlve(s) or entry level skill (s) on which to begin 
training. (4 points) 




Look over your responses. 
Be sure you provided the 
best answer possible. 



